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ABSTRACT

This study aims to improve the quality of learning through academic supervision at SMA N 1
Tanggul Jember. This research is a type of School Action Research, which consists of two cycles
and each cycle consists of stages of planning, implementation, observation, and reflection. The
method used in this study is a descriptive method with a percentage technique to see the
increase that occurs from cycle to cycle. This research was conducted at SMA N 1 Tanggul
Jember, from February to March 2021. The research subjects were teachers of SMA N 1
Tanggul Jember, . Meanwhile, the main objective of academic supervision of the Learning
Implementation Plan is to test the ability of teachers to plan and implement learning activities,
assess learning outcomes, utilize assessment results to improve learning services, create a fun
learning environment, utilize learning resources, and develop appropriate learning interactions.
Data collection techniques using documentation techniques, in the form of the work of the
preparation of teaching administration, interviews and assessment analysis instruments. While
the research data analysis technique used descriptive percentage analysis technique, by
comparing the percentage of the number of teachers who made teaching administration and
lesson planning. Based on the results and discussion of the research, it is concluded that
continuous guidance can increase the motivation of teachers of SMA N 1 Tanggul Jember in
compiling complete teaching administration and teaching planning through academic
supervision, resulting in higher quality learning. The teacher shows seriousness in
understanding and compiling teaching administration after receiving guidance on the
development of teaching administration/RPP from the principal with an average increase in the
preparation of teaching administration by 27.91%.
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INTRODUCTION

In essence, learning can be carried out if there is interaction between teachers and students as well
as learning support facilities, and one of the determinants of success in teaching and learning
activities is the teacher, if a teacher is lazy to teach and is reluctant to make learning tools, then what
happens to educational outcomes, nothing other students will also be lazy to study

Thus, it means, the essence of academic supervision is not at all assessing teacher performance in
managing the learning process, but helping teachers develop their professional abilities.
Nevertheless, academic supervision cannot be separated from the assessment of teacher
performance in managing learning.(Setyosari, 2017; Syarbini Husin, 2013)
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Based on this fact, in improving the quality of education in schools, it is necessary to have
professional supervision who is able to guide, be an example, and be able to move teachers in
improving the quality of education in schools.(Slavin, 2014)

Learning failures in educational units can be overcome by the efforts and roles of school principals
who are able to detect early teacher weaknesses in evaluating student learning outcomes with their
role as researchers. The failure and success of teachers are also influenced by the ability of teachers
to understand the learning process. The inability of teachers to understand the aims and objectives
of learning can affect learning outcomes.(Davies, Cooper, Kettler, & Elliott, 2015)

The success of education in educational units is strongly influenced by the role of the principal as a
researcher in the learning leadership of teachers. The principal in the education unit has a strategic
role in determining the success and failure of teachers in learning in which there is a learning
evaluation system.

Government regulation No. 10 of 2005 chapter | article 1 paragraph 6 that the standard of the
education process is a national standard relating to the implementation of learning in educational
units to achieve a standard of graduate competence

Teachers are required to be able to understand the meaning and character of the curriculum so that
they can master the material, methods, techniques, and evaluation of learning so that learning
outcomes in an educational unit can be achieved optimally and of good quality.(Anderson & Boyle,
2015; Bridges, Stefaniak, & Baaki, 2018)

Based on the description above, the writer is interested in conducting School Action Research (PTS)
entitled "EFFORT TO IMPROVE THE QUALITY OF LEARNING THROUGH ACADEMIC SUPERVISION AT
SMAN TANGGUL 1 JEMBER"

THEORETICAL FRAMEWORK

The understanding of the teacher then became wider, not only limited to scientific activities that are
spiritual intelligence (spiritual intelligence) and intellectual intelligence (intellectual intelligence), but
also concerning physical kinesthetic intelligence (bodily kinesthetic), such as dance teachers, sports
teachers, gymnastics teachers. and music teacher. Thus, the teacher can be interpreted as a person
whose task is related to efforts to educate the nation's life in all its aspects, both spiritual and
emotional, intellectual, physical, and other aspects. (Kilinc, Demiral, & Kartal, 2017; Zhang, 2018)
states, "teachers are people who teach ." With this definition, the teacher is equated with the
teacher. This understanding of the teacher only mentions one side, namely as a teacher, it does not
include the notion of a teacher as an educator and trainer. Furthermore,, "teachers are professional
educators because teachers have accepted and carried the burden from parents to participate in
educating children."(Sharon P. Robinson & Key, 2010)

Law on Teachers and Lecturers of the Republic of Indonesia No. 14 of 2005 “Teachers are
professional educators with the main task of educating, teaching, guiding, directing, training,
assessing, and evaluating students in early childhood education through formal education, basic
education, and secondary education. ".

Furthermore, Law No. 20 of 2003 Article 39 paragraph 2 concerning the national education system
states, "Educators are professionals in charge of planning and implementing the learning process,
assessing learning outcomes, conducting guidance and training, as well as conducting research and
community service, especially for educators. in higher education.” PP No. 19 of 2005 concerning
National Education Standards states, “Educators (teachers) must have academic qualifications and
competence as learning agents, be physically and mentally healthy, and have the ability to realize
national education goals.” above, it can be concluded that teachers are professional educators with
the main task of educating, teaching, guiding, directing, training, assessing and evaluating students,
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and in charge of planning and implementing the learning process.(Anderson & Boyle, 2015; Conde et
al., 2021)

Academic supervision is a series of activities to help teachers develop their ability to manage the
learning process in order to achieve learning objectives(Handayani, 2020) states that academic
supervision is an effort to help teachers develop their abilities to achieve learning goals. Thus, the
essence of academic supervision is not to assess teacher performance in managing the learning
process, but to help teachers develop their professional abilities. Nevertheless, academic supervision
cannot be separated from the assessment of teacher performance in managing learning. If the above
said that academic supervision is a series of activities to help teachers develop their ability to manage
the learning process, then assessing teacher performance in managing the learning process is an
activity that cannot be avoided (Davies et al., 2015; Ellahi, Nasiri, Fath-Tabar, & Gholami, 2014).
Assessment of teacher performance in managing the learning process as a process of providing
estimates of the quality of teacher performance in managing the learning process is an integral part
of a series of academic supervision activities. If it is said that academic supervision is a series of
activities to help teachers develop their abilities, then in its implementation it is necessary to conduct
an assessment of the teacher's abilities first, so that aspects that need to be developed and how to
develop them can be determined. The purpose of academic supervision is to help teachers develop
their abilities to achieve the learning goals set for their students (Degeng, 2017). Through academic
supervision, it is hoped that the academic quality carried out by teachers will increase (Kadek
Suartama et al., 2020). Capacity development in this context should not be interpreted narrowly,
only emphasizing on increasing the knowledge and teaching skills of teachers, but also on increasing
the commitment or willingness or motivation of teachers, because by increasing the ability and work
motivation of teachers , the quality of learning will increase. ood academic supervision must be able
to make teachers more competent, namely teachers increasingly master competencies, both
personality competencies, pedagogic competencies, professional competencies, and social
competencies. Therefore, academic supervision must touch on the development of all teacher
competencies. According to Neagley (Shkuratova, 1994) there are two aspects that must be a
concern for academic supervision both in its planning, implementation, and assessment. According to
Alfonso, Firth, and Neville (Zhou, Wu, Long, Cheng, & Zhang, 2017) good academic supervision is
supervision that is able to function to achieve the multi-purposes mentioned above. There is no
success for academic supervision if it only pays attention to one particular goal to the exclusion of
other goals. Only by reflecting on these three goals will academic supervision function to change the
teaching behavior of teachers. In turn, changes in teacher behavior towards higher quality will lead
to better student learning behavior(Priawasana & Waris, 2019; Wilson, 2016). suggest that academic
supervision behavior is directly related to and affects teacher behavior. This means, through
academic supervision, supervisors influence teachers' teaching behavior so that their behavior is
getting better in managing the teaching and learning process. Furthermore, the teaching behavior of
a good teacher will affect student learning behavior. Thus, it can be concluded that the ultimate goal
of academic supervision is the development of better student learning behavior. (Ridwan,
Rahmawati, & Hadinugrahaningsih, 2017)

With regard to the principles of academic supervision, recently, several literatures have revealed the
theory of academic supervision as the basis for any academic supervision behavior. Several terms,
such as democracy (democratic), group work (team effort), and group process (group process) have
been widely discussed and associated with the concept of academic supervision. The discussion is
solely to show us that academic supervision behavior must distance itself from the authoritarian
nature, where supervisors are superiors and teachers are subordinates. Likewise, in a school system

103


http://jurnal.unipar.ac.id/index.php/jeti/
https://issn.lipi.go.id/terbit/detail/1513307423
https://issn.lipi.go.id/terbit?search=2621-2080
https://doi.org/10.31537/jeti.v5i1.860

Journal of Educational Technology and Innovation

Homepage: http://jurnal.unipar.ac.id/index.php/jeti/ P-ISSN 2621-2137
Vol 5 No 12022, pp 101 -111 E-ISSN 2621-2080
DOI: https://doi.org/10.31537/jeti.v5i1.860

setting, all members (teachers) must actively participate, even preferably as an initiative, in the
academic supervision process, while supervisors are part of it. All of these are modern academic
supervision principles that must be realized in every academic supervision process in schools.

Good academic supervision must be able to make teachers more competent, namely teachers
increasingly master competencies, both personality competencies, pedagogic competencies,
professional competencies, and social competencies. Therefore, academic supervision must touch on
the development of all teacher competencies. there are two aspects that must be a concern for
academic supervision both in its planning, implementation, and assessment.(HALFFTER et al., 2003)
First, what is called the substantive aspects of professional development (hereinafter referred to as
the substantive aspect). This aspect refers to the competence of teachers that must be developed
through academic supervision. This aspect refers to the competencies that must be mastered by the
teacher. His mastery is a support for his success in managing the learning process. There are four
teacher competencies that must be developed through academic supervision, namely personality,
pedagogic, professional, and social competencies. The first and second substance aspects represent
the values, beliefs, and theories held by teachers about the nature of knowledge, how students
learn, the creation of teacher-student relationships, and other factors. The third aspect relates to the
extent of the teacher's knowledge of the subject matter or subject matter in the field of study he
teaches.

METHODS

The subjects to be supervised are teachers at SMAN Tanggul 1, while the main target of academic
supervision at SMAN Tanggul 1 is to test the abilities of teachers in planning learning activities,
carrying out learning activities, assessing learning outcomes, utilizing the results of assessments to
improve learning services, creating a pleasant learning environment, utilizing available learning
resources, and developing appropriate learning interactions (strategies, methods, techniques).
Educational supervision must also be supported by appropriate instruments

This research is in the form of School Action Research, which is a research that is a collaboration
between researchers and teachers, in improving the ability of teachers to be better in compiling the
learning process. The method used in this study is a descriptive method, using the percentage
technique to see the improvement that occurs from cycle to cycle. Descriptive method can be
interpreted as a problem-solving procedure investigated by describing / describing the state of the
research subject of a person, institution, community, etc.) at the present time based on the facts that
appear or as they are (Nawawi, 1985:63). With this method, the researcher tries to explain the data
collected through direct communication or interviews, observations/observations, and discussions in
the form of percentages or numbers.

This study aims to describe the difficulties experienced by teachers in the learning process.
Furthermore, researchers provide alternatives or efforts to improve the ability of teachers in making
quality learning processes. The important things that must be considered in School Action Research,
according to Sudarsono, F.X, (1999:2) are:

1. Plan

What actions will be taken to improve teacher competence in preparing lesson plans. The solution is
by conducting: a) interviews with teachers by preparing interview sheets, b) discussions in a pleasant
atmosphere and c) providing guidance in compiling the learning process

2. Implementation

What researchers do as an effort to improve teacher competence in lesson planning is by providing
continuous guidance to teachers.
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3. Observation

Researchers made observations of lesson plans to capture how far the teacher's ability to evaluate
programs, processes, and learning outcomes was. In addition, researchers also recorded things that
happened in meetings and interviews. Records from meetings and interviews will be used for later
analysis and commentary.

4. Reflection

The researcher examines, sees, and considers the results or impacts of the actions that have been
taken. Based on the results of this reflection, the researcher and the teacher carried out revisions or
improvements to the learning process activities.

The research procedure is a series of research stages from beginning to end. This research is a
process of reviewing a cyclical system as the framework developed by SuharsimiArikunto et al. This
procedure includes the following stages: (1) planning, (2) implementation, (3) observation, and (4)
reflection. The four activities are interrelated and sequentially form a cycle. School Action Research is
cyclical research, meaning that research is carried out repeatedly and continuously until the research
objectives can be achieved.

PTS flow can be seen in the following figure:

IMPLEMENTATION

PLANNING OBSERVATION
\ /

REFLECTION

1. Data collection technique

Data collection techniques were carried out with documentation in the form of the work of preparing

teaching administration, interviews and assessment analysis instruments.

1. Action Planning

a) Topic selection

b) Conduct a syllabus review to get clear learning objectives for the topic and look for ideas from the
material in the textbook.

c) Develop a learning implementation plan

d) Determine the indicators that will be used as a reference

e) Preparing subject groups

f) Prepare learning media.

g) Creating evaluation format

h) Make an observation format

i) Make teacher and student response questionnaires

2. Action Implementation

Implement actions according to plan, with steps:

1. Each teacher who has prepared a lesson plan presents or presents his lesson plan, while other

colleagues/teachers provide input, until finally a better lesson plan is obtained.

2. The appointed teacher uses these inputs to improve the lesson plan.

3. The appointed teacher presents his lesson plan in front of the class to get feedback.

3. Observation (observation)
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1. Observer makes observations according to the plan using the observation sheet

2. Assess actions using the evaluation format.

3. At this stage a teacher implements the lesson plans that have been prepared, other teachers make
observations using the prepared observation sheets.

2. Data Analysis Techniques

The data were analyzed using descriptive percentage analysis, namely comparing the percentage of
the number of teachers who made teaching administration and lesson planning, such as:

1. Increased teaching administration made by teachers at least 75%

2. Improving learning planning through academic supervision carried out by teachers at least 80%

3. Quality learning which is marked by the level of student activity in learning above 75%

RESULTS AND DISCUSSION

A. Initial Condition

From the results of interviews with ten teachers, researchers obtained information that all teachers
(ten people) did not know the framework for preparing teaching administration such as lesson plans
by applying learning models, only three people had standard process documents (one), only four
teachers who have attended RPP development training with the application of learning models,
generally teachers adopt and adapt RPP that apply learning models in it, most teachers do not know
and do not understand preparing RPP with the complete application of learning models, they agree
that teachers should using lesson plans by applying learning models in carrying out the learning
process that can be used as guidelines in the learning process. In addition, most teachers are not
familiar with the components of lesson plans that fully implement learning models.

Based on the results of the researcher's observations of ten lesson plans made by teachers
(specifically in cycle 1), data were obtained that there were still teachers who did not complete their
lesson plans with components and sub-components of RPP implementing certain learning models,
for example component indicators and assessment of learning outcomes. (scoring guidelines and
answer keys). The formulation of student activities in the components of the steps of learning
activities is still less interactive, inspiring, and systematic.

In terms of teacher competence, there was an increase in preparing teaching administration from
cycle to cycle. It can be seen in the appendix of the recapitulation of teaching administration with
various learning models from Cycle 1 to Cycle 2.

A.Cycle 1

The first cycle consists of four stages, namely: (1) planning, (2) implementation, (3) observation, and
(4) reflection as follows.

1. Planning (Planning)

1. Make pre-observation and post-observation interview sheets

2. Create a teaching administration assessment format/instrument

3. Make a recapitulation format of the results of the preparation of the RPP for the application of
learning models in cycles 1 and 2

4. Make teacher questionnaires about academic supervision in the implementation of learning

2. Implementation (Acting)

At the beginning of the first cycle, the teaching administration made by the teachers was not in
accordance with the wishes of the researcher. This is evidenced by the existence of teaching
administration components such as 1) syllabus, 2) lesson plans, 3) Prota, 4) Promissory note, 5)
Attendance list (DH), and 6) a list of grades (DN) has not been made by the teacher.

3. Observation (Observation)
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The results of observations in cycle 1 can be described as follows: Observations were carried out on
Monday, July 16 2012, to ten teachers. All of them arrange teaching administration, but there are still
teachers who have not completed their teaching administration with teaching administration
components such as 1) syllabus, 2) lesson plans, 3) Prota, 4) Promissory note, 5) Attendance list (DH),
and 6) List of Values (DN ). The results of observations from ten teachers were obtained as follows:

1 One person does not complete it with RPP

2. One person does not equip it with prota

3. Two people do not complete it with a promissory note

4. One person does not complete the Attendance List (DH)

5. Three people did not complete the List of Values (DN)

Furthermore, they are guided and advised to complete it with a collaborative dialogue approach

1. Reflection

Reflection activities in the form of reflections or questions that can be used as a reference to step
into cycle 2, including:

1. Has the teacher completed all the administration completely?

2. Has there been no socialization regarding changes or development of teaching administration?

3. Can the steps taken in cycle 1 solve the problem of teacher teaching administration?

4. Can the solutions offered by researchers improve the quality of learning?

B. Cycle 2

The second cycle also consists of four stages, namely: (1) planning, (2) implementation, (3)
observation, and (4) reflection. The results of observations in the cycle to can be described as
follows:

Furthermore, they are guided and advised to complete it with a collaborative dialogue approach

The School Action Research conducted at SMAN Tanggul 1 consisted of forty (38) teachers, and was
carried out in cycle 1 and cycle 2. Ten teachers were considered representative of each subject
interviewed. Even so, all teachers are still required to complete their teaching administration. All of
these teachers showed a good attitude and were motivated in compiling a complete teaching
administration. This the researcher knows from the observations during the interview and guidance
in the preparation of teaching administration.

Furthermore, judging from the competence of teachers in preparing teaching administration, there
was an increase from cycle 1 to cycle 2.

1. Syllabus

Of the 40 teachers who have made a syllabus the results are quite good, there is not a single teacher
who has not made a syllabus. In other words 100% .

2. Learning Implementation Plan (RPP)

There was an increase in the making of lesson plans, namely 12 teachers who previously did not
make lesson plans, in cycle 2 all of them made lesson plans after having a dialogue with researchers,
in other words there was an increase of 39.9%

3. Annual Program (Prota)

There was an increase of 5.7% in the making of prota for the 40 supervised teachers. If in cycle 1
there were 2 teachers who did not make prota, then in cycle 2 all teachers had made it after having a
dialogue with the researcher.

4. Semester Program (Prosem)

There was an increase of 28.25% in the making of procedures for the 38 supervised teachers. If in
cycle 1 there were 10 teachers who did not make prosem, then in cycle 2 all teachers had made it
after interviews with researchers.

5. Attendance List (DH)
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There was an increase of 23.6% in making attendance lists for the 38 supervised teachers. If in cycle 1
there were 8 teachers who did not make prosem, then in cycle 2 all teachers had made it after
interviews with researchers.
6. List of Values (DN)
There was an increase of 46.9% in the preparation of the score list for the 38 supervised teachers. If
in cycle 1 there were 18 teachers who did not make prosem, then in cycle 2 all teachers had made it
after interviews with researchers.
Meanwhile, the results of the academic supervision instrument for all teachers are as follows:
1. 13 teachers (30.23%) have not carried out teaching preparation related to point I.5. Lesson plan.
2. 26 teachers (60.47%) have not carried out teaching preparation related to point I.6. A value book
that contains all invoices that have been carried out.
3. 17 teachers (39.53%) have not carried out teaching preparation related to point I.A.3.
Apperception.
4. 19 teachers (44.19%) have not carried out teaching preparation related to point II.A.4. Clarity of
basic competencies/indicators.
. 5 teachers (11.63%) have not carried out teaching preparation related to point Il.A.5. Readiness of
teaching materials.
. 20 teachers (46.51%) have not carried out teaching preparation related to point 11.B.11.b Students
make a summary/conclusion guided by the teacher
7 teachers (16.28%) have not carried out teaching preparation related to point 11.B.11.d
Communicating orally/written
8. 5 teachers (11.63%) have not carried out teaching preparation related to point 11.B.11.g Making
decisions/drawing conclusions
9. 2 teachers (4.65%) have not carried out teaching preparation related to point 11.C.2. Cleaning style
/ material after use
10. 6 teachers (13.93%) have not carried out teaching preparation related to point II.C.3.
Assignments for the next meeting
After a collaborative dialogue with teachers to complete all teaching administration, the following
improvements were made:
1. 4 teachers (9.30%) have not carried out teaching preparation related to point |.5. Learning
Implementation Plan, resulting in an increase of 20.93%
2. 11 teachers (25.58%) have not carried out teaching preparation related to point I.6. Value book
that contains all invoices that have been executed, resulting in an increase of 34.89%
3. 5 teachers (11.63%) have not carried out teaching preparation related to point 1.A.3.
Apperception, resulting in an increase of 27.90%
4. 8 teachers (18.60%) have not carried out teaching preparation related to point 1l.A.4. Clarity of
basic competencies / indicators, resulting in an increase of 25.59%
5. 1 teacher (2.32%) has not carried out teaching preparation related to point Il.A.5. Readiness of
teaching materials, resulting in an increase of 9.31%
6. 7 teachers (16.28%) have not carried out teaching preparation related to point 11.B.11.b Students
make a summary/conclusion guided by the teacher, resulting in an increase of 30.23%
7. 2 teachers (4.65%) have not carried out teaching preparation related to point 1.B.11.d
Communicating orally/written, resulting in an increase of 6.98%
8. All teachers have implemented point 11.B.11.g. Taking decisions/drawing conclusions, resulting in
an increase of 4.65%
9. All teachers have implemented point 11.C.2. Cleaning tools/materials after use, resulting in an
increase of 4.65%

S,

()]

~
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10. All teachers have implemented point I1.C.3. Assignments for the next meeting, resulting in an
increase of 13.93%

The seriousness of the teachers who are academically supervised results not only in increasing their
teaching abilities, but also in their complete teaching administration so as to improve the quality of
learning.

A. CONCLUSION

Based on the results of the School Action Research (PTS) it can be concluded as follows.

1. Continuous guidance can increase teacher motivation in compiling complete teaching
administration and teaching planning through academic supervision so as to produce higher
quality learning. The teacher shows seriousness in understanding and compiling teaching
administration especially after getting guidance on the development of teaching
administration/RPP from researchers so that the average increase in the preparation of teaching
administration is 27.91%

2. Academic supervision activities can improve teacher competence in preparing lesson plans which
in turn improve the quality of learning. This can be proven from the results of observations which
show that there is an increase in teacher competence in teaching from cycle to cycle so that the
average increase in learning planning is 17.91%

B. Suggestion

1. It has been proven that continuous guidance can increase the motivation and competence of
teachers in preparing teaching administration and learning planning. Therefore, the researcher
submits some suggestions as follows.

2. The motivation that has been embedded, especially in the preparation of teaching administration
and learning planning, should be maintained and improved.

3. Lesson planning documents should be made at least 2 copies, one for school archives and the
other for teacher guidance in carrying out the learning process.
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