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ABSTRACT

This study aims to analyze the principal’s leadership strategies in improving teacher performance, identify the
obstacles encountered in implementing these strategies, and explain how such challenges are addressed at
MTs Ma'’arif Ngalian, Wadaslintang District, Wonosobo Regency. The research employed a qualitative
approach with a descriptive-analytical method. Data were collected through observation, interviews, and
documentation, and analyzed through stages of planning, data collection, description, analysis, and conclusion
drawing. The findings reveal that the principal enhances teacher performance by strengthening discipline,
fostering work motivation, modeling exemplary leadership, and conducting academic supervision. The
principal acts as an instructional leader who promotes continuous professional development. However,
several challenges were identified, including low teacher discipline, limited motivation to improve
performance, infrequent supervision, inadequate facilities and infrastructure, and the limited role of external
supervisors. To address these obstacles, the principal reinforces disciplinary policies, promotes human
resource development initiatives, conducts regular quarterly supervision, and coordinates with relevant
stakeholders to improve physical and instructional facilities. These strategies contribute to strengthening
teacher professionalism and improving overall educational quality.

Keywords: instructional leadership, leadership strategy, madrasah education, school supervision, teacher
performance
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INTRODUCTION

Secondary education is designed to continue and develop basic education while preparing
students to become competent members of society who are capable of adapting to social, cultural,
and professional environments. In Indonesia, this mandate is clearly articulated in Law Number 20 of
2003 concerning the National Education System, which emphasizes the development of learners’
spiritual strength, intelligence, noble character, independence, and responsibility. The implementation
of these objectives should be supported by effective school management, professional leadership, and
high-quality teacher performance (Sunaengsih et al., 2019). Principals, as instructional leaders, are
expected to ensure that teaching and learning processes are well-planned, systematically
implemented, and continuously evaluated to meet national education standards.

However, empirical evidence from various secondary education contexts indicates a persistent
gap between normative expectations and actual practices in schools. Although teachers are expected
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to demonstrate strong pedagogical competence, professional accountability, and consistent
instructional preparation, challenges such as weak work discipline, inconsistent attendance,
incomplete lesson planning, limited integration of instructional media, and low participation in
continuous professional development remain prevalent. Contemporary research confirms that teacher
effectiveness is closely associated with leadership quality, school organizational climate, and access to
sustained professional learning (Day et al., 2016). Moreover, ineffective monitoring systems and the
absence of structured feedback mechanisms often result in stagnant instructional practices and
reduced innovation in classroom pedagogy (Astuti, 2024). These conditions suggest that performance-
related issues are not merely individual shortcomings but are also structurally linked to leadership
practices and institutional governance. Consequently, the discrepancy between policy ideals and
school-level realities may hinder institutional effectiveness and compromise student learning
outcomes.

A comparable situation is observed at MTs Ma’arif Ngalian, where preliminary findings indicate
ongoing challenges in maintaining optimal teacher performance. Instances of irregular classroom
attendance, inconsistent implementation of lesson plans (RPP), limited preparation of assessment
instruments, and insufficient supervisory follow-up reflect weaknesses in instructional leadership
practices. Recent studies highlight that effective principals play a decisive role in strengthening
accountability systems, fostering collaborative professional cultures, and ensuring consistent academic
supervision (Fullan, 2020). Without systematic evaluation, mentoring, and performance-based
reinforcement, teachers may lack both motivation and structured guidance for sustained professional
growth. Therefore, the realities observed at the institutional level underscore the necessity of critically
examining leadership strategies and their practical implementation in enhancing teacher
professionalism and instructional quality.

Principals should act as transformational and instructional leaders who promote discipline,
encourage collaboration, and foster a culture of continuous improvement. Effective leadership
involves strategic planning, supervision, mentoring, evaluation, and the provision of reward and
punishment systems that motivate teachers to perform optimally. Nevertheless, the persistence of
performance-related issues suggests that the alignment between leadership theory and its practical
application in schools requires further examination and contextual analysis.

Recent scholarship increasingly confirms that instructional leadership plays a decisive role in
improving teacher performance and student achievement. Instructional leaders who prioritize
curriculum alignment, classroom observation, data-driven decision making, and continuous feedback
create structured environments that directly support teaching quality. Empirical studies indicate that
when principals actively engage in supervising instruction and coordinating professional learning
activities, teachers demonstrate higher levels of pedagogical preparedness and classroom
effectiveness (Rigby et al., 2021). Moreover, meta-analytic findings reveal that leadership practices
closely connected to teaching and learning processes have stronger effects on student outcomes than
purely administrative leadership approaches (Liebowitz & Porter, 2019). These findings underscore
thatinstructional leadership is not merely managerial oversight but a strategic intervention that shapes
instructional coherence and teacher accountability within secondary education institutions.

In addition to instructional leadership, transformational leadership has been widely recognized as
a significant factor in enhancing teacher motivation, organizational commitment, and professional
engagement. Transformational principals inspire shared vision, foster trust, and cultivate collaborative
school cultures that encourage innovation and professional growth. Research demonstrates that
schools led by transformational leaders tend to exhibit higher teacher morale, stronger collective
efficacy, and greater participation in professional development initiatives (Delti et al., 2023).
Furthermore, distributed and collaborative leadership models have been shown to strengthen
professional learning communities, which in turn contribute to sustained instructional improvement
and institutional effectiveness (Mondal, 2020). Collectively, these studies highlight that leadership
strategies—whether instructional, transformational, or collaborative—are fundamental in
strengthening teacher performance and advancing the quality of secondary education.

Several studies have examined principal strategies in improving teacher performance through
supervision, professional development programs, and discipline management (Arianti et al., 2022;
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Ikhwan & Rabbani, 2024; Ismaya, 2024). More recent national research indicates that structured
coaching, collaborative forums such as MGMP, and systematic evaluation mechanisms contribute to
improved instructional practices and teacher accountability. However, most previous studies tend to
focus on public secondary schools and do not specifically address leadership practices in Islamic-based
junior secondary institutions located in rural or semi-rural areas.

The novelty of this study lies in its contextual and integrative examination of principal leadership
strategies within an Islamic junior secondary school environment, specifically at MTs Ma’arif Ngalian.
Unlike prior studies that predominantly analyze school leadership from a general managerial or
administrative perspective, this research situates instructional leadership theory within the distinctive
organizational, cultural, and religious framework of a madrasah setting. Islamic junior secondary
schools operate under a dual mandate that combines national curriculum standards with religious
value formation, thereby generating unique leadership challenges related to academic accountability,
character education, community expectations, and resource constraints. This study not only identifies
leadership strategies conceptually but also critically examines how they are operationalized in
everyday school practices, how contextual obstacles; such as teacher discipline, limited professional
development access, and supervisory limitations are encountered, and how adaptive solutions are
formulated in response. By bridging theoretical constructs with empirical institutional realities, the
research offers a context-sensitive and practice-oriented contribution that deepens the understanding
of leadership effectiveness in faith-based secondary education settings.

The urgency of this research is grounded in the need to strengthen educational quality in Islamic
secondary institutions, especially in regions where institutional resources and professional
development opportunities may be limited. Improving teacher performance is not merely an
administrative concern but a strategic necessity for enhancing student learning outcomes and
achieving national education goals. Without effective leadership strategies, schools risk stagnation and
declining institutional credibility. Moreover, the rapid transformation of educational demands in the
21st century requires principals to adopt adaptive and evidence-based leadership approaches. The
increasing emphasis on accountability, competency-based curricula, and digital integration
necessitates stronger supervision and professional development systems. Therefore, examining the
effectiveness of leadership strategies at the institutional level becomes increasingly relevant and
timely.

This study offers both theoretical and practical contributions. Theoretically, it enriches the
discourse on instructional and transformational leadership within Islamic educational settings by
providing contextual empirical evidence. Practically, it offers strategic recommendations for principals,
policymakers, and educational stakeholders to design more effective supervision and teacher
development programs. Accordingly, the purpose of this study is to analyze the principal’s strategies
in improving teacher performance quality at MTs Ma’arif Ngalian, identify the challenges encountered
in their implementation, and formulate strategic recommendations to enhance leadership
effectiveness and institutional performance.

METHODS

This study employs a qualitative descriptive-analytical design to explore and understand the
principal’s leadership strategies in improving teacher performance. A qualitative approach is
appropriate because the research seeks to interpret social phenomena within their natural setting and
to construct meaning through in-depth interaction with participants (Creswell, 2018; Merriam &
Tisdell, 2016). The descriptive-analytical method allows the researcher to systematically describe
existing conditions while critically examining leadership practices, implementation processes, and
contextual challenges within the institution.

The research was conducted at MTs Ma’arif Ngalian, located in Ngalian Village, Wadaslintang
District, Wonosobo Regency, Central Java Province, Indonesia. The school is situated in a semi-rural
mountainous area approximately 35 kilometers from the center of Wonosobo. The institutional
context, including geographical conditions and organizational characteristics, provides an important
background for understanding the leadership dynamics and performance-related challenges faced by
the school. The research context was determined based on preliminary findings indicating issues such
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as weak teacher discipline, irregular attendance, limited use of lesson implementation plans (RPP),
insufficient supervisory follow-up, and unequal access to professional development opportunities.
These conditions highlight the importance of examining how the principal formulates and implements
strategic interventions to enhance teacher accountability, professionalism, and instructional
effectiveness.

Data were collected through in-depth interviews, participant observation, and document analysis.
Interviews were conducted with the principal, selected teachers, and relevant school staff to obtain
comprehensive insights into leadership strategies and implementation challenges. Observations were
carried out to examine instructional practices, teacher discipline, and supervisory activities in their
natural setting. Document analysis included reviewing lesson plans, supervision records, attendance
reports, and school policy documents to triangulate findings and strengthen data credibility.

Data analysis was conducted using the interactive model proposed by Miles et al. (2014), which
consists of three concurrent flows of activities: data condensation, data display, and conclusion
drawing/verification. In the data condensation stage, the researcher selected, simplified, and
categorized relevant information obtained from interviews, observations, and documents. The data
were then organized into thematic displays to facilitate systematic interpretation and pattern
identification. In the final stage, conclusions were drawn and continuously verified through cross-
checking, comparison across data sources, and triangulation to ensure credibility and consistency. This
iterative analytical process enabled the researcher to develop a comprehensive and contextually
grounded understanding of the principal’s leadership strategies and their impact on teacher
performance.

RESULTS AND DISCUSSION
A. Principal Leadership Strategies in Improving Teacher Performance at MTs Ma’arif Ngalian

The findings reveal that the principal’s leadership strategy in improving teacher performance is
structured around four main pillars: strengthening discipline, fostering motivation, providing role
modeling, and conducting periodic supervision. These strategies are not implemented as isolated
actions but as an integrated leadership framework aimed at enhancing teacher professionalism and
institutional effectiveness. Empirical data from interviews and observations indicate that the principal
places strong emphasis on punctual attendance, classroom presence, preparation of lesson
implementation plans (RPP), and orderly instructional delivery as foundational indicators of teacher
performance. This finding aligns with instructional leadership theory, which posits that effective school
leaders focus directly on teaching and learning processes, including setting clear expectations,
monitoring instruction, and ensuring curriculum implementation (Shava et al., 2021). By prioritizing
discipline and academic supervision, the principal demonstrates characteristics of instructional
leadership that are closely associated with improved teacher accountability and student outcomes.

Furthermore, the strategy of strengthening discipline is conceptualized not merely as
administrative enforcement but as the establishment of a professional culture. The principal views
discipline as the entry point to broader performance improvement, reflecting organizational theory
which emphasizes that structured routines and clear expectations create stable working systems
(Bush, 2020). Teachers who consistently attend school on time, prepare instructional documents, and
manage classroom time effectively are more likely to demonstrate higher instructional competence.
The findings support the argument that organizational clarity and consistent supervision contribute
significantly to performance improvement (Angeles Lépez-Cabarcos et al., 2022). Thus, the emphasis
on discipline at the institutional level reflects both managerial rationality and pedagogical necessity.

In addition to discipline, the principal adopts motivational and relational approaches to
leadership. Interviews reveal that the principal encourages teachers through informal dialogue,
collegial meetings, and moral reinforcement grounded in the school’s religious values. Rather than
relying on punitive measures, the principal prefers persuasive communication and trust-based
leadership. This approach resonates with transformational leadership theory, which emphasizes
inspirational motivation, individualized consideration, and the development of shared vision to
strengthen teacher commitment (Leithwood et al., 2020). The avoidance of coercive strategies reflects
an understanding that excessive control may weaken organizational climate and reduce intrinsic
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motivation. Instead, the principal fosters a collaborative atmosphere in which teachers feel respected
and supported in their professional growth.

The findings also highlight the importance of supervision as a strategic instrument for improving
teacher performance. Although supervision has not always been implemented systematically, the
principal has initiated quarterly supervisory practices to monitor instructional planning and classroom
implementation. This practice corresponds with contemporary perspectives that view supervision as a
developmental process rather than merely evaluative control (Mondal, 2020). Academic supervision,
when conducted constructively, enables reflective practice and continuous professional improvement.
However, the study also reveals structural limitations, including limited facilities and inconsistent
follow-up mechanisms, which constrain the effectiveness of supervision. These contextual challenges
demonstrate that leadership effectiveness is influenced not only by strategic intention but also by
institutional capacity.

Overall, the integration of disciplinary reinforcement, motivational leadership, role modeling, and
supervision reflects a hybrid leadership model combining instructional and transformational
dimensions. The findings suggest that leadership effectiveness in Islamic secondary education settings
requires both structural control and relational sensitivity. In the context of MTs Ma’arif Ngalian,
leadership strategies are shaped by organizational culture, religious values, and geographical
constraints, thereby confirming that effective school leadership must be adaptive and context-
responsive. This integrated model contributes to understanding how leadership theory operates within
faith-based educational institutions and demonstrates that sustainable teacher performance
improvement depends on the alignment between strategic planning, organizational culture, and
consistent supervisory practice.

B. Constraints in the Implementation of Principal Leadership Strategies in Improving Teacher
Performance at MTs Ma’arif Ngalian

The findings indicate that the implementation of leadership strategies at MTs Ma'arif Ngalian
faces both internal and external constraints that influence teacher performance outcomes. From an
organizational perspective, performance is shaped by the interaction between individual
characteristics and situational factors. Empirical data reveal that issues such as low work discipline,
limited instructional preparation, insufficient motivation for professional development, and uneven
teaching competence remain significant barriers. These findings are consistent with performance
theory, which emphasizes that individual factors, such as knowledge, skills, motivation, values, and
attitudes, strongly determine work outcomes (Mangkunegara, 2017). At the same time, situational
variables, including organizational climate, leadership style, infrastructure, and opportunity structures,
also significantly affect institutional performance (Bush, 2020). Thus, the constraints observed are not
merely personal shortcomings but reflect systemic organizational dynamics.

From the perspective of leadership theory, the effectiveness of strategic implementation depends
largely on the principal’s ability to align motivation and capability among teachers. The findings show
that although the principal demonstrates strong commitment and vision, not all teachers share equal
levels of motivation or professional readiness. This condition supports the argument that leadership
influence is mediated by teachers’ intrinsic motivation and perceived self-efficacy (Day et al., 2016).
Teachers with limited pedagogical competence or low commitment tend to respond less effectively to
motivational encouragement. Moreover, disparities in professional development access and training
opportunities further widen performance gaps among staff members. These results reinforce the
theoretical view that organizational performance is a function of both ability (knowledge and skills)
and motivation (willingness and commitment), which must be addressed simultaneously for optimal
outcomes.

The study also identifies structural constraints related to infrastructure and supervision
mechanisms. Limited teaching facilities and learning resources negatively affect instructional
effectiveness, particularly in a semi-rural and mountainous context. In addition, the supervision
process has not yet been fully developmental; it is often limited to classroom observation and
administrative checks of lesson plans (RPP), without deeper mentoring or reflective dialogue.
Contemporary supervision theory emphasizes that effective supervision should function as
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professional guidance rather than merely compliance monitoring (Yusiana et al., 2024). The absence
of structured follow-up discussions and individualized coaching reduces the potential impact of
supervision on teacher growth. Consequently, the strategic intent of instructional leadership is not
always fully translated into measurable improvements in teacher performance.

Internal teacher-related factors further contribute to these constraints. Teacher discipline,
professional dedication, personality traits, and adaptability to change significantly influence
instructional quality. Teachers who demonstrate strong professional identity and commitment tend to
perform more consistently and effectively, whereas those with lower engagement levels show reduced
initiative in lesson preparation and classroom innovation. This finding aligns with contemporary
perspectives that professional development, continuous learning, and reflective practice are critical
for sustaining teacher effectiveness (Darling-Hammond et al., 2020). Without ongoing professional
enrichment and institutional support systems, teachers may struggle to meet evolving educational
demands.

To address these challenges, the principal has introduced several adaptive strategies, including
encouraging participation in external training programs organized by relevant educational authorities,
strengthening internal mentoring practices, and positioning the school as a collaborative space for
professional consultation. The establishment of a supportive and dialogical leadership approach
reflects a shift from hierarchical control toward facilitative leadership. This strategy corresponds with
modern leadership models that advocate collaborative problem-solving and capacity building as
mechanisms for long-term school improvement (Nadeem, 2024). The expectation is that through
structured professional development, improved supervision practices, and strengthened motivational
systems, teacher performance will gradually improve, thereby enhancing overall educational quality
and aligning institutional outcomes with the school’s mission and vision.

Overall, the constraints identified in this study demonstrate that leadership effectiveness is
influenced by a complex interplay of individual capability, motivational dynamics, organizational
climate, and structural resources. Addressing these challenges requires not only strategic planning but
also sustained institutional commitment to professional growth, supportive supervision, and resource
optimization.

C. Strategies to Overcome Constraints in Improving Teacher Performance at MTs Ma’arif Ngalian

The findings indicate that in responding to the identified constraints, the principal adopts a
corrective and developmental leadership approach that integrates structural control with motivational
and collaborative strategies. First, strengthening teacher discipline becomes a primary intervention.
The principal applies firm yet constructive reprimands for violations of attendance and instructional
obligations, accompanied by proportional sanctions when necessary. However, enforcement is framed
within a professional improvement perspective rather than punitive control. This approach reflects
organizational leadership theory which argues that consistent rule enforcement combined with
supportive supervision fosters accountability and institutional stability (Bush, 2020). The establishment
of clear performance expectations and consequences also aligns with instructional leadership
principles emphasizing goal clarity and performance monitoring. Through consistent disciplinary
reinforcement, the principal seeks to restore professional norms and create a structured learning
environment conducive to instructional effectiveness.

Second, motivational reinforcement is strategically implemented to address low teacher
engagement. The principal introduces recognition mechanisms, career encouragement, and informal
appreciation practices to stimulate intrinsic and extrinsic motivation. This strategy is consistent with
transformational leadership theory, which emphasizes inspirational motivation and individualized
consideration as drivers of organizational commitment (Leithwood et al., 2020). Empirical research
suggests that teachers who perceive recognition and professional growth opportunities demonstrate
higher job satisfaction and instructional commitment (Tantawy, 2020). By promoting a culture of
appreciation rather than fear-based control, the principal attempts to strengthen teachers’ internal
drive to improve performance sustainably.

Third, the principal enhances the supervision system by conducting periodic academic
supervision, approximately once every academic quarter—to evaluate lesson planning, classroom
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implementation, and assessment practices. Importantly, supervision is gradually shifting from
administrative inspection toward reflective dialogue and professional coaching. Contemporary
supervision models emphasize that effective supervision should function as developmental guidance
aimed atimproving instructional competence (Nasir & Masek, 2015). The involvement of a supervisory
team or senior teachers further supports objectivity and peer-based learning, reinforcing a
collaborative professional culture within the school.

Fourth, strengthening collaboration with stakeholders constitutes another adaptive strategy. The
principal actively builds partnerships with parents, local communities, and educational authorities to
expand institutional support networks. Such collaboration corresponds with distributed leadership
perspectives, which highlight shared responsibility and stakeholder engagement as mechanisms for
school improvement. Through external cooperation, the school gains broader access to professional
development programs and resource support, thereby addressing structural limitations that previously
hindered teacher performance.

Finally, the strategic utilization of School Operational Assistance (BOS) funds is directed toward
improving teaching facilities and learning infrastructure. By allocating resources to instructional
materials, classroom equipment, and professional development activities, the principal attempts to
create an enabling environment for effective teaching. Resource management theory underscores that
adequate infrastructure significantly influences teacher productivity and instructional innovation
(Darling-Hammond et al., 2020). Thus, financial optimization becomes a complementary leadership
strategy that supports pedagogical enhancement.

Overall, the principal’s approach in overcoming constraints demonstrates an integrated
leadership model combining disciplinary regulation, motivational development, structured
supervision, collaborative networking, and strategic resource allocation. The findings suggest that
overcoming performance barriers requires multidimensional intervention rather than singular
corrective action. Within the context of MTs Ma’arif Ngalian, leadership effectiveness emerges from
the alignment of strategic intent, relational leadership practices, and institutional resource
management, thereby reinforcing the theoretical proposition that sustainable teacher performance
improvement depends on both structural and human-centered leadership dimensions.

CONCLUSION

The findings of this study indicate that the principal’s leadership strategy at MTs Ma’arif Ngalian
plays a crucial role in improving teacher performance. The strategies implemented include
strengthening discipline through attendance monitoring and enforcement of institutional regulations,
fostering teacher motivation through exemplary leadership and moral encouragement, and conducting
academic supervision through structured evaluation and performance assessment. These efforts
reflect an instructional leadership orientation aimed at aligning teacher performance with institutional
goals. However, several constraints hinder the optimal implementation of these strategies. Internal
challenges include low teacher discipline, limited motivation, and inadequate responsiveness to
managerial directives. External challenges involve insufficient facilities and infrastructure, delayed
supervision processes, and limited access to professional development programs. These
interconnected factors influence the overall effectiveness of leadership interventions. To address these
challenges, the principal has adopted corrective measures such as applying constructive sanctions,
implementing quarterly supervision involving administrative staff, strengthening collaboration with
stakeholders, and optimizing the allocation of School Operational Assistance (BOS) funds to enhance
learning facilities. Overall, adaptive and strategic leadership practices are essential to sustaining
teacher performance improvement.

Itis recommended that the school develop a structured and continuous professional development
program, establish a more systematic supervision model based on coaching principles, and enhance
stakeholder collaboration to ensure sustainable institutional improvement.
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